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SEN Early Years Supplement

1.	 IntroductIon 

1.1	 This resource is designed specifically for practitioners working in the 
early years sector with children who have been identified as having 
special educational needs (SEN) and/or disability (DIS), referred to in this 
resource as children with SEN. 

The framework for SEN was established with the context of the 
following legislation, policy and guidelines: 

•	 The Education (Northern Ireland) Order 1996. 

•	 The Code of Practice on the Identification and Assessment of 
Special Educational Needs (COP, 1998). 

•	 The Special Educational Needs and Disability (Northern Ireland) 
Order 2005 (SENDO). 

•	 Supplement to the Code of Practice on the Identification and 
Assessment of Special Education Needs 2005. 

•	 Disability Discrimination Code of Practice for Schools 2006. 

The Education (Northern Ireland) Order 1996 revised the previous 
framework for SEN into four main areas: 

•	 Defining children who have SEN. 

•	 Establishing procedures for identifying and assessing children with 
SEN. 

•	 Determining appropriate educational provision. 

•	 Enabling parents to be involved in decisions regarding their child’s 
education. 

SENDO: 

•	 Strengthens the rights of children with SEN to be educated in 
mainstream schools. 

•	 Prohibits disability discrimination. 
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SEN Early Years Supplement

• Requires responsible bodies to prepare accessibility strategies and
 
plans for improved access to curriculum, premises and information 
for pupils. 

The number of children identified with SEN has risen significantly in 
recent years; consequently early years practitioners may have a wider 
variety of learning needs to address within their settings, many of which 
are often complex. Whilst not all early years settings fall within the 
legislative framework for SEN, it is considered good practice to adhere 
to the principles of the COP 1998 and to ensure early identification, 
assessment and appropriate provision.  It would also be deemed good 
practice for practitioners to take cognisance of the ongoing Review of 
SEN & Inclusion which may modify current legislation. 

Early years practitioners should also be aware of a range of other 
legislation and significant documentation, such as: 

•	 Draft Early Years (0-6) Strategy, which sets out a proposed vision, 
aims and objectives that will link the range of early years’ services 
for children (0-4) from Education and Health with the new 
Foundation Stage in the first years of Primary School. 

•	 The revised framework for NI Curriculum (CCEA, 2004) came 
into effect in 2007. 

•	 The Children (Northern Ireland) Order, 1995. 

All children including those with SEN should have access to the range of 
learning pathways though an inclusive approach to planning and service 
delivery. 

1.2 This resource covers the topics of: 

•	 Transition. 

•	 Play. 

•	 Communication. 

•	 Behaviour. 
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SEN Early Years Supplement

It is designed to complement recently published resources in relation to 
Early Years and SEN. 

1.3 Department of Education (DE) – SEN Resource File Chapters: 

•	 Leadership and Management. 

• The Role of the SENCO. 

• The Quality Indicators for the Work of SENCOs. 

• Understanding Memory Difficulties. 

• Reading,Writing and Spelling for Child with SEN. 

• The Autistic Spectrum. 

• Understanding and Managing SEBD. 

• Mathematics for Child with SEN. 

• Moderate Learning Difficulties (MLD). 

• ICT for Inclusion. 

• Individual Education Plans (IEP). 

• Irish Medium Education and SEN. 

• Physical Disability. 

• Sensory Difficulties,Visual and Auditory. 

• Speech, Language and Communication Difficulties. 

1.4 BELB – Early Years Support Handbook Chapters: 

•	 Safeguarding. 

• Newcomer Child. 

• Looked After Child (LAC). 

• Vision. 

• Hearing. 

•	 Speech, Language & Communication. 

•	 Sensory and Motor Development. 
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•	 Social, Emotional & Behavioural Wellbeing. 

•	 Transition in the Early Years. 

1.5 Quality learning: 

Early years practitioners are aware of the value of play in the 
development of a child’s learning. 

“Play develops creativity, intellectual competence, emotional strength and 
stability, and feelings of joy and pleasure, the habit of being happy” 

(Piers and Landau, 1980) 

Every child has the ability to play and to learn. The rules are the same 
for a typically developing child and the child with SEN. The difference 
is where they are on their play journey.  Every child will progress at 
his/her own pace. Every child is unique. Quality observations and 
record keeping are essential.  Children’s responses to activities and 
their progress need to be carefully monitored and evaluated to form 
an evidence bank which will inform future learning and if necessary 
contribute to the evidence required by the Education Psychology 
Service.  It is important to adopt an inclusive approach when working in 
the early years sector and to offer quality learning for every child. 

Quality learning takes place when every child has: 

•	 A program of activities that is developmentally appropriate. 

•	 A program of activities that builds on previous learning. 

•	 A practical program of activities that encourages the process 
rather than the product. 

•	 A rich and stimulating environment. 

•	 Meaningful learning experiences initiated by both adults and 
children. 

•	 Access to a thoughtfully planned programme of indoor and 
outdoor activities across the six areas of learning. 

•	 Time to think, practice new skills and reflect on their activities. 
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Quality learning takes place when it is recognised that: 

•	 Each child is special and important. 

•	 Childhood is a stage in its own right. 

•	 A child will learn best when they feel secure. 

•	 High quality experiences have a long term and lasting effect for 
each child. 

•	 It is recognised that a child develops at their own rate and that the 
adults who work with them can encourage and stimulate them in 
this journey. 

•	 Relationships at all levels are built on trust and honesty, fostering in 
particular, a close partnership between parents and carers where 
important information is shared. 

“Prior to child starting pre-school, staff should gather information about the 
child from parents/carers and other professionals who know the child well” 

(Curricular Guidance for Pre-School Education (2007, page 7) 

1.6 Resource in context of 5 Key Messages: 

The guidelines contained in this resource take cognisance of the five key 
messages outlined in both the Bercow Report and its subsequent Action 
Plan , (DCFS, 2008) that: 

•	 Communication is crucial. 

•	 Early identification and intervention are essential. 

•	 A continuum of services designed around the family is needed. 

•	 Joint working is crucial. 

•	 The current system is characterised by high variability and a lack of 
equity. 
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2. transItIons 

An effective transition process is a key component in ensuring that the 
child maximises their learning opportunities in an early years setting. 

In order to build up a profile of the whole child’s strengths and areas 
for further development, careful observations from the induction 
programme through to the settling-in period within the setting are 
essential. This involves building up a profile of the child’s strengths in the 
areas of personal, social and emotional development, physical and early 
language development.  In addition to the play sessions, staff may use the 
information from home visits, enrolment forms and other reports to 
complete their profile. Parents may need to bring reports from a Child 
Assessment Clinic which were carried out prior to starting a pre-school 
centre as these do not automatically come to the centre.  Staff should 
ensure all relevant information is gathered. 

2.1 Principles underpinning an effective transition process: 

•	 Clear strategic overview of process. 

•	 High quality communication and close interaction between family, 
pre-transfer settings and school. 

•	 Commitment to sensitively meeting the needs of individuals and 
putting in place strategies to support them. 

•	 Flexibility in admissions procedures that give parents and child the 
opportunity to have a positive start. 

•	 Strategies in place to help the child develop resilience to change. 

•	 Reflection of the management of transitions and transfers from the 
perspective of all participants including the child. 

•	 Audit of training and development needs of staff who will be 
working with the child starting school. 
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2.2 Good practice in transitioning:  before, during and after 
enrolment: 

Before enrolment: 

•	 Send flyer or information brochure to family. 

•	 Establish a clear vision of what transition should look like. 

•	 View transition from an inclusive perspective. 

•	 Set up formal interagency structure to ensure effective teamwork. 

•	 Clarify roles and responsibilities for teachers, support staff and 
families. 

•	 Send a letter to child’s parents. 

•	 Make a phone call. 

•	 Bring pre-school child to visit school. 

•	 Discuss with parents their child’s readiness and their expectations. 

•	 Hold meeting with the family and child. 

•	 School visit to the child’s home. 

•	 Develop a two way communication system. 

•	 Have an extra induction for parents of child with identified SEN. 

•	 Virtual visits through school website. 

•	 Transition book. 

•	 Settling-in plan. 

•	 Develop policies eg dealing with separation anxiety. 

•	 Environmental audit. 

•	 Risk assessment. 

•	 ‘All about me’ book. 
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During enrolment: 

Suggested good practice to include: 

•	 Reviewing existing settling-in model with regard to expected 
intake.  For example, by employing a phased entry, the youngest 
and those children identified with SEN start first – this allows 
staff to complete comprehensive observations to ensure that the 
correct support is put in place as early as possible and helps to 
establish rules and routines.  Other settings favour starting older 
children first - allowing younger children more time to mature. 
There is also a school of thought which argues for a more ‘real 
life’ mix of children – encouraging peer support for all children. 
Reflect and implement model best suited to individual early years 
setting. 

•	 Allow the key-workers time to build relationships with children 
and parents. 

•	 Use transitional objects from home eg toy, comfort blanket, 
pictures – this links the child with other people, especially parents 
and family, when they are apart. 

•	 Home/school diary for communication. 

•	 Meet and greet. 

•	 Flexible arrangements can be put in place eg a shorter day or a 
later starting time to allow the staff to meet the needs of all the 
children. 

Focus on developing the child’s social and emotional competence 
through: 

•	 Circle time, ensuring appropriate expectations for the child in 
terms of time, groupings etc. 

•	 Establishing rules and routines – are they visual and understood by 
all? 

•	 Rewarding examples of good social skills. 

•	 Modelling good social skills. 
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•	 Encouraging the child to problem solve. 

•	 Setting up buddy systems. 

•	 Establishing good home/nursery collaboration. 

•	 Using social stories (Briody & McGarry, 2005). 

•	 The ‘home area’ is often an area where a child feels most secure – 
some children will spend a lot of time in this area in the early days. 

It is important that time for socialisation or enculturalisation is a central 
element in the child’s integration into a new setting and that child 
understand their roles and responsibilities. 

After enrolment: 

It is important to ascertain whether transition process was successful or 
if it could be improved. 

Through gathering qualitative and quantative data, professionals involved 
in the transitioning process can monitor, evaluate and review process in 
order to improve the service to stake holders. 

2.3 Developing transition: 

Reflective practitioners strive to evolve and develop their practice. The 
following strategies are suggestions of ways in which we may enhance 
the transition process in the future. 

Suggestions to enhance the transition process: 

•	 Communication Passports. 

•	 Co-constructing. 

•	 Apprentice Model. 
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Communication Passports: 

Communication passports promote home/school liaison, partnership 
with parents and interdisciplinary collaboration. 

http://www.communicationpassports.org.uk/Home/ 

(Table 4 page 45, QUEST for Learning, Northern Ireland Curriculum, 
2007.) 

Co-constructing: 

Co-constructing involves conversations about learning at their setting, 
what happens in their setting and in their family in order to prepare 
child to cope with aspects of their early years setting and negotiate their 
identity. 

Apprentice Model: 

New entrants are invited to early years settings on four successive 
weekly visits and are involved in different types of activities – giving 
opportunity to make links as well as building confidence and familiarity. 

(See BELB EARLY YEARS LEARNER SUPPORT HANDBOOK page 146 
‘Transitions in the Early Years’.) 
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3. Play 

3.1 What is play? 

Play is a vehicle through which children learn to make sense of their 
world.  Play is an activity that is freely chosen by the child - they choose 
what they play with, how they use it and where it takes them.  It is an 
opportunity for a child to explore their world, their relationships and 
encourages them to be flexible as they adapt to challenges that they 
encounter.  Play is the point where a child demonstrates what they know 
and what they have learnt.  Play is a child’s work.  It is the key to the way 
they learn. 

“You can discover more about a person in an hour of play that in a year of 
conversation.” 

(Plato) 

3.2 The progression of play: 

•	 Every child has the ability to play and learn. 

•	 The rules are the same for the typically developing child and those 
with disabilities. 

•	 The difference is where they are on their own play journey.  Each 
child will progress at his/her own pace. Every child is unique. 

•	 Every child is born wanting to be social, wanting to be interactive. 

•	 Development at times will require sensitive adult intervention to 
progress to the next stage. 

•	 It is important to make use of where the child is developmentally 
in terms of their play. 

3.3 Why is play important? 

•	 Playful interactions are essential for the development of 
attachment and relationship building. 
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•	 Play influences brain function and promotes social, emotional and
 
cognitive development. 

•	 Play demands curiosity, participation, spontaneity and fosters 
opportunities to develop interests and skills. 

•	 Play provides a vehicle for learning. 

3.4 Key principles of play: 

•	 Every child has the right to play. The United Nations, Convention 
on the Rights of the Child, states clearly a right to play under 
Article 31. 

•	 Play should provide opportunities for risk and challenge, within a 
safe environment. 

•	 Play should be active. There is at times a place for sensitive 
children to watch their peers and to learn from them before 
moving on to active engagement but all children should be 
‘involved’. 

•	 Every child should be able to play in their own way. There is no 
right and wrong way to play. 

•	 Most importantly - there are not necessarily any results to show at 
the end. 

•	 Play is fun!  It should also be varied and stimulating. 

3.5 Play and children with SEN: 

A child with SEN, can remain at a stage of play longer than is deemed 
appropriate.  Observing their patterns of behaviour can prove an 
excellent key to unlocking the motivation for play and a vehicle to move 
both their play and learning forward. 

When a child is not progressing as expected developmentally, the play 
needs to be reviewed in case it is: 

•	 Repetitive. 

•	 Passive. 

•	 Potentially harmful to either child or their peers. 
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• Restrictive ie not accessing the balance breadth of program of 
activities provided. 

•	 Not challenging, stimulating or relevant to the child’s age or stage 
of development. 

3.6 Identifying a child’s play patterns and preferences: 

Play is the child’s way of making sense of the world around them, this is 
developed through developing patterns of behaviour (schemas) which act 
as vehicles to learning. A child requires the interaction of a play partner, 
peers and adults to use their schemas to learn.
 

Practitioners may use a child’s schemas to:
 

•	 Identify what a child knows and how they learn. 

•	 Build upon a child’s existing learning and moving it forward. 

•	 Inform planning to meet the individual needs of the child. 

•	 Support parental understanding of  their child and promote their 
involvement in their child’s learning. 

Every child requires a curriculum which is: 

“Planned, purposeful, flexible and allows them to follow their interests and 
develop at their own pace” 

(Curricular Guidance for Pre-School Education 2007, page 6) 

When observing a child it is important to recognise that the child may 
favour more than one schema. 

There are many schemas but these can be categorized into 9 main 
types:  trajectory, orientation, positioning, connection, rotation, enclosure, 
enveloping, and transporting. 
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Types of Play:  schema’s - repeated behaviours to make sense of the world. 

Trajectory (diagonal/ 
vertical/horizontal) 

Dropping things, making arcs in 
food,‘catching’ running water, 
climbing up and jumping off things; 
and kicking or throwing balls. 

Orientation (upside down, 
sideways, above, under) 

Lying on the floor or under the 
table; bending to look between 
their legs, hanging upside down, 
leaning backwards. 

Positioning (closely allied to 
orientation) 

Balancing things on their heads; 
preferring custard next to pudding 
not over it; tidying shelves; and 
lining up vehicles. 

Connection Joining train trucks or trailers; 
sticking masking tape from a 
table to a chair; connecting and 
disconnecting construction toy 
pieces without building anything 
specific. 

Rotation Watching the spinning washing 
machine; love anything with wheels; 
rolling down hill; and enjoy spinning 
round or being swung. 

Enclosure/Containing Filling and emptying containers 
of all kinds; climbing into large 
cartons; and building ‘cages’ or 
fields with blocks. 

Enveloping Covering themselves, dolls and soft 
toys in fabric; wrapping things with 
tape or paper; and making parcels 
or presents where the wrapping 
is more important than the object 
being wrapped. 

Transporting Carrying objects and toys in their 
hands, containers or in wheeled 
toys. 

Transforming Adding juice to their mashed 
potatoes or sand to water tray; and 
adding colours to corn flour or 
making dough. 

Ideas from Anne Meade – Thinking Child:  Learning About Schema’s 
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Through identifying a child’s patterns of behaviours to gain an 
understanding of their motivators and style of learning, allows us to 
develop reciprocity with the child. 

By employing the OWLING strategy to identify the play schemas also 
promotes relationship building with the child. 

Supporting Language Through Play 

• Observe 
• Wait 
• Listen 
• Imitate 
• New behaviours 
• Grow! 

3.7 Extending play for a child with SEN: 

•	 Once reciprocity between practitioner and child has been 
established, then play can be extended by: 

•	 Speeding up/or slowing down the play scenario. 

•	 Changing the direction of play. 

•	 Initiating dilemmas eg ‘Oh no, the car has crashed…’ 

•	 Commenting on play*. 

•	 Modelling for the child. 

•	 Being positive and playful. 

“Best to have a balance of new learning and familiar activities so that the child 
can be successful and through gaining confidence, eager to learn more.” 

Piaget 
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Play commentary* 

Commenting on a child’s play not only helps make sense of what they 
are doing but also extends their vocabulary.  By commenting on a child’s 
play we can maximize their learning potential through play by extending 
their vocabulary in a rich, concrete and meaningful fashion. 

When commenting on a child’s play it is important to: 

•	 use language which is appropriate; 

•	 tune into cues, voice and body language of the child; 

•	 use short, simple statements to describe actions and sensations; 

•	 encourage speech by matching sounds the child makes; 

•	 extend language by using words that describe the child’s 
experience; 

•	 ask questions to interpret the child’s curiosity rather than 
expecting an answer eg ‘Is it drip, drip, dripping?’ 

•	 use a tone of voice which is friendly, encouraging and enthusiastic. 
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Below are examples of ways of extending play using children’s schemas 
to access different areas of learning. 

Area of 
Learning 

Connection 
Enveloping and 

Enclosure 
Rotation Transporting Trajectory 

Sand (wet) Pipes 
Tunnels 
Sandcastles 

Burying 
treasures 
Tunneling 

Archimedes 
Screw 

Buckets and 
trucks 

Digging 

Sand (dry) Funnels and 
bottles 

Bags, pipes, 
socks, 
yogurt pots 

Sand wheel 
Sprinkler 

Pipes 
Guttering 
Trucks 
Trails 

Things with 
holes 
Pipes 
Guttering 

Water Pipes 
Hoses 
Bridges 

Washing things 
Filling up bottles 
Making boats 
Blow bubbles 

Archimedes 
Screw 

Hose pipes 
and tubing 
Pouring 
Guttering 

Things with 
holes 
Bubbles 
Pumps 
Sprays 
Squeezy bottles 

Role-play Arranging 
furniture, 
cushions, 
bricks etc 
Filling 
handbags 

Filling bags 
Dressing up 
dolls in cots/ 
prams 
Dressing dolls 
Blankets over 
tables 

Stirring, 
whisking, 
mixing, 
washing 
Rolling out 
pastry 

Playing post/ 
milk/removal 
people 
Pulling toys 
on string 

Appropriate 
ways of running, 
throwing, 
kicking in role 

Small world Train track 
People 
Car layouts 
Animals 

Making tents 
and shelters 
for small world 
people/animals 

Making cars 
and vehicles 
using junk 
modelling 

Cars/ 
tractors/ 
trains 

Cars and ramps 

Computer Printing 
Symmetry 

Matching 
CD-Rom to 
corresponding 
boxes 

Sequencing 
Making 
patterns 

Printing work Pressing buttons 

Games and Dominoes Feely boxes Turn-taking Whisper Throwing dice 
Puzzles Jigsaws Lotto Incy-wincy games Snakes and 

Matching and spider Snakes and ladders 
tessellating Number ladders 
games spinning top Ludo 
Magnetic fish Streamers 
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Good Practice 

Practitioner’s presentation: 

•	 Identify a child’s sensory preferences, a child’s sensory preferences 
are clearly linked to an emotional responses to the experience and 
as such this makes it possible to identify positive ways to interact 
with the child. 

•	 Understand the child’s reason for play eg fun, skill, social, challenge, 
and cathartic. 

•	 Observe and note eye contact and responsiveness. 

•	 Identify how the child responds to stimulus, match response and 
extend play. 

•	 Develop emotional synchronicity. 

•	 Provide a narrative by commenting on the child’s play.  Remember 
to use language which describes sensory experience as well as 
actions. 

•	 Model for the child to extend the play experience. 

•	 Be positive and playful. 

Environmental considerations: 

•	 Use of visual schedules. 

•	 Symbols/photos to identify areas. 

•	 Symbols/photos to identify personal work areas and resources. 

•	 Marking feet on floor to transition between areas. 

•	 Area and resources for circle time – keep all resources accessible. 

Active learning: 

•	 Support the child in taking calculated risks and to learn from their 
mistakes. 

•	 Every child should experience learning first-hand, in imaginative, 
stimulating and challenging ways both indoors and outdoors. 
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•	 Encourage every child to get involved in learning - actively and not 
passively. 

•	 Inspire every child so that they are focused, motivated, curious and 
fascinated by learning. 

•	 Foster in each child a sense of wellbeing, engagement and 
enjoyment. 

•	 Encourage every child to become an independent learner. 

•	 Establish rules and routines so that each child co-operates well 
with his/her peers and adults. 

•	 Promote independence allowing every child to put their own ideas 
into practice, sometimes initiating and leading activities. 

•	 Provide every child with enough time to develop their chosen 
types of play. 
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4. communIcatIon 

With regard to play and speech development the most rapid period of 
change is usually between two and four years of age. This ties closely 
with a child’s language, motor, auditory and cognitive development. 

4.1 Play and communication 

Play and communication are important in developing skills in: 

•	 Listening. 

•	 Observing. 

•	 Imitating. 

•	 Symbolic understanding. 

•	 Concept formation. 

•	 Social interaction. 

Speech, Language & Communication Pyramid 

Phonology  / Sounds 

Expressive Language / 
Vocabulary 

Receptive Language / 
Understanding 

Social Interaction 

Attention & Listening 

Play Observe 
Wait 
Listen 
Imitate 
New behaviours 
Grow! 

The above diagram demonstrates the importance of establishing 
effective play skills with regard to developing a firm foundation for 
communication. 
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“Communication is the foundation life skill, the basis on which children learn, 
achieve and make friends.” 

(Virginia Beardshaw, ICAN, 2008) 

4.2 Why is Communication important? 

•	 Communication enables us to make our needs, opinions and ideas 
known. 

•	 Communication is important for cognitive development; without 
language we lack much of the raw material with which to reason 
and think. 

•	 Positive social interactions with other people are heavily 
dependent upon effective language and communication skills. 

•	 Language is important for regulating our own behaviour and 
responses (self-talk). 

(Adapted from Westwood, 2003) 

Communication difficulties and consequences in an early years setting: 

•	 Child might not be able to communicate with others. 

•	 Child may not understand information or routines. 

•	 Child may be frustrated, angry or withdrawn. 

•	 Child may not access/enjoy/benefit from activities available. 

•	 Child may have problems understanding activities. 

•	 It can be difficult for child to make friends. 

•	 Child can become isolated and unhappy. 

For a child to communicate they need: 

•	 Attention; 

•	 Listening; 

•	 Auditory memory; 

•	 Receptive language; and 

•	 Expressive language. 
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4.3 Attention: 

It is important to create an environment which helps a child to 
concentrate on some features of the environment to the (relative) 
exclusion of others. Attention is a developmental skill that includes 
observing, listening and concentrating.  (See page 45 BELB Early Years 
Learner Support Handbook.)  It is important to use a child’s name when 
gaining attention, it is also important that parents and staff use the same 
name when addressing the child.  For a child to attend in a busy early 
years environment he/she must filter through the sounds in the room, if 
a child is not able to attend, strategies should be in place for the staff to 
make this easier for the child eg playing a percussion instrument or piece 
of music to signal to children to stop what they are doing and look at 
staff or sitting a child close to a member of staff away from distractions. 

4.4 Listening: 

A child not only needs to attend but also to listen.  Factors which may 
affect a child’s ability to attend and listen may include the environment 
or the task. 

Environment Task 

comfort (hungry/full; too hot/cold; ill) too hard/too easy 

focus (energy) – child may be tired organisation 

visual or auditory distractions (remove 
if possible) 

language expectations 

emotional upset (anxiety; frustration; 
confidence) 

resources eg visual cues 

It is important to explicitly teach ‘Good Listening’ skills to every 
child.  Listening is a developmental skill that is fundamental in order 
to understanding and using language and for developing social skills. 
Listening enables the brain to interpret the sounds we hear. 
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‘Good Listening’ skills are essential in order for child to develop their 
language. A child may not always know what ‘good listening’ is and how 
to do it. In order for a child to listen successfully they need to be taught 
the rules for good listening. 

The four behaviours, listed below are key to good listening.  It is also 
important that these skills are shared with parents and encouraged in 
the home setting too. 

Good Looking:  Encouraging child to make eye contact with you or the 
activity eg looking at you when you are talking to them, or looking at the 
book when you are reading a story.  By looking at the speaker the child 
will also pick up on important cues such as facial expressions, which will 
help them to understand the information you are giving them. 

Good Listening:  It is important to remind the child that listening is very 
important if they are to hear and understand what is being said. You can 
remind the child that they need to have their ‘listening ears’ on.  Ensure 
that the adult is not using language which is too complicated for the 
child to understand or is talking about something which the child is not 
focused on. 

Good Sitting: The child should be aware that you expect good sitting 
throughout an activity; that means they should be sitting still and not 
fidgeting. It is important to encourage a cross legged position all the 
time while seated on the floor, as opposed to ‘W’ sitting (see picture 
below).  From an articulation perspective, a W sitting position does not 
allow for good respiration, phonation and articulation. A child needs 
a strong and stable trunk to support the muscles of the jaw, lips and 
tongue. 
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W sitting discourages crossing over midline because a child is fixed 
playing with toys right in front of him or her. A child who sits in this 
fashion may have difficulty determining hand preference because he or 
she may do everything unilaterally in this fixed position. It may also be 
an indication of a child with a short attention span, who may flit from 
one activity to another. 

Good Thinking:  It is important that practitioners allow a child time 
to think. Quite often a child will require a bit longer processing to 
understand what you have said. Try to encourage children to think about 
what is being said to them eg the story (particularly before answering 
questions etc). 

4.5 Auditory memory: 

A child learns on average 8 new words per day from 18 mths–6 yrs.  In 
order for them to use this vocabulary it is important that they are able 
to store, access and retrieve information effectively. 

When storing language a child has to process word meanings, sounds in 
words and associated information. 

A child with auditory memory deficiencies will often experience 
difficulty developing a good understanding of words and remembering 
terms and information presented orally. 
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When introducing new vocabulary to a child, the ‘Rule of Thumb’ of four 
comments or repetitions to one question can aid both the storage and 
retrieval of words. 

For example when observing a child during ring games outside you 
notice that when you instruct the child to stand ‘up’, the child sits down 
or when you say sit ‘down’ the opposite happens. You may decide to 
target these prepositions when playing with the child. 

Using the child’s preferred area of play eg cars and garage target the 
preposition ‘up’ by using Rule of Thumb strategy. 

As you are turning the 
handle on the lift vocalise 

Rule of Thumb: 4 repetitions ‘up, up, up, up’ 
when the car is at the top 
floor pose the question in 
a supportive fashion eg ‘the 
car is…?’ 

Repeat this several times 
as a game until the child 
vocalises ‘up’.  Use the 
same process for ‘down’. 
Consolidate the learning by 
transferring this knowledge 
back to ring game. 

When introducing new vocabulary, particularly vocabulary associated 
with a topic, introduce each word/concept using a multi-sensory 
approach either by repetitions as outlined above or commenting. When 
commenting on the object, remembering to describe actions and 
sensations as well as characteristics backing up auditory with concrete 
object or visual cue. The four to one ratio applies to commenting as 
well as repetition. 

Early language impairment (rather than speech impairment) is clearly 
associated with continued academic difficulties into adulthood. 

(Young et al, 2002) 
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Allowing the child the opportunity to develop their auditory 
memory gives them the skills needed to maximise their language and 
communication.  Memory involves many aspects including: 

•	 Attention. 

•	 Listening. 

•	 Processing. 

•	 Storing information. 

•	 Recalling information. 

Strategies to support attention, listening and auditory memory: 

•	 Model good listening. 

•	 Match your interaction to the child’s 

developmental level.
 

•	 Think about the placement of the 

child on the floor or at an activity
 
station. 

•	 Minimise auditory and visual 

distractions.
 

•	 Pause regularly when speaking. 

•	 Allow the child processing time.  Use ’10 Second Rule’. 

•	 Use visual/concrete object support if necessary. 

•	 Use ‘Rule of Thumb’ strategy. 

•	 Adopt a multi-sensory approach. 

4.6 Receptive language: 

Receptive language – A child’s understanding of language 

A child who has difficulty understanding language may: 

•	 not follow instruction or directions; 

•	 have poor attention skills; 
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•	 rely on routines; 

•	 echo what has been said; 

•	 give inappropriate answers; 

•	 only follow last part of instruction; 

•	 lack awareness of what is going on around them; 

•	 be either very withdrawn/active. 

4.7 Concept: 

It is important to be aware that for many children that not all concepts 
are concrete. Concepts often have to be specifically taught. 

A concept is an abstract unit of meaning; a concept is typically associated 
with a corresponding representation in language. As practitioners it 
is important to develop new concepts through familiar language and 
therefore new language through familiar contexts. 

Concepts are words which describe: 

•	 a characteristic (eg colour, size, shape); 

•	 position (eg over, under); 

•	 time (eg before, first, yesterday). 

A child can find concepts difficult as not only are they abstract but also 
their meaning can change.  By keeping instructions short and simple 
and backing up auditory commands with visual cues and directionality, 
concept acquisition is improved. 

Providing a child with the opportunity to practice through repetition 
with a variety of multi-sensory experiences to explore concepts in lots 
of contexts may help a child to make abstract concepts concrete in their 
understanding. Through commenting on a child’s play (see Section 3.7) 
and explicitly teaching each word as and when the child experiences 
what they mean, can aid a child’s understanding of language. 
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Blank, Rose and Berlin (1978) studied the language used by teachers and 
graded it in order of abstractness. 

Blank Levels 

Level 1 Little language processing required/direct matching of language to 
perception/activity. 

Level 2 Child begins to focus on parts of what is before them. 
(Language development – concepts, object function, organisation 
of vocabulary.) 

Level 3 Child uses material to help organise language to provide an 
appropriate response. 
(Language development – narrative skills, understanding of 
emotions.) 

Level 4 The materials provide the stimulus for the discussion. At this level 
they start to problem solve.  Only 60% of 5 year olds can cope 
with Level 4 questions. 

Once a baseline of the child’s understanding has been ascertained, it is 
important to use the appropriate level of language the child can process. 

A child’s language acquisition is relational to the language they 
understand. The level of a child’s understanding can be identified 
by looking at how many key words the child can understand in an 
instruction.  From this platform it is then possible to plan how to 
develop a child’s language and abstract reasoning. 

4.8 Information Carrying Words (ICW): 

In order for a word in a sentence to be considered to be an Information 
Carrying Word (ICW) there must be an alternative choice for the child 
to select.  In other words each ICW must have an alternative word 
that the child could choose. Then the child will have to understand and 
remember all the ICWs in order to carryout the instruction fully. Any 
word which does not have a comparable alternative is not an ICW. 
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Examples of ICW 

1 ICW level ‘Where’s the pencil?’ - The intonation patterns used will 
(Age 1) normally be enough to signal to the child that this is a 

question. If not, gesture can be used to illustrate the 
general area where the child is expected to look, being 
careful not to point directly to the desired object or even 
to linger a little longer over it. The objects on the table 
must include a pencil and at least one other object. 

2 ICW level ‘Put the pencil on the table’ - The objects in front of you 
(Age 2) should include a pencil and at least one other object and a 

table and somewhere else on which things can be placed. 
Eg a chair. 
The words ‘put the’ and ‘on the’ are really redundant in 
this sentence as the child can often assume the meaning of 
these from his previous experience. 

3 ICW level ‘Make the big teddy jump’ - Again, in this sentence the 
(Age 3) words ‘make the’ are redundant and cannot count as ICW. 

To ensure a 3 word level of understanding here, you need 
two teddies:  one big, one small, and you need a big and 
a small (doll). The action can obviously be varied in this 
sentence. 

4 ICW level 
(Age 4) 

‘Give me the red cup and the blue teddy’ - For this 
sentence you would need a red and a blue cup, and a red 
and a blue teddy. 

(Adapted from Wellcomm, a Speech and Language Toolkit for the Early 
Years),The Handbook (2010), page 38 

At the same time as progressing through word levels, a child extends 
their understanding of vocabulary and grammatical structures, thus 
supporting their expressive language development. 

4.9 Expressive language: 

“A process of formulating ideas into words and sentences, in accordance with 
the set of grammatical and semantic rules of language” 

(Cantwell and Baker, 1987) 
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Expressive language - Refers to a child’s use of language, requiring
 
multi-faceted skills including: 

•	 Vocabulary. 

•	 Grammar. 

•	 Phonological awareness. 

•	 Narrative. 

•	 Speech. 

4.9a Vocabulary: 

Jim Rose in his Interim Report (2009) highlighted the importance with 
regard to a child’s speaking and listening skills: 

The need for every child to: 

•	 enlarge their vocabulary; 

•	 listen attentively; and 

•	 talk confidently about work. 

For any child to be taught words they require: 

•	 Attention and listening. 

•	 Auditory memory. 

•	 Words to be heard in context (10–20 times). 

•	 Associations and connections taught. 

•	 Opportunities to use and practice vocabulary in context. 

In order to provide a child with the building blocks of language it is 
important not only to teach a child naming words in isolation but a 
balance of: 

• Object names (Nouns) eg Frog. 

• Action names (Verbs) eg Jumping. 

• Adjectives (Adjectives) eg Green. 
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This will provide them with a functional use of language. A child also 
requires semantic (meanings) and phonological (sounds) knowledge. 

It is important to allow opportunities for lots of repetition of vocabulary 
in order to consolidate storage and retrieval.  Play commentary (see 
3.7) is a good means of ensuring that the language communicated is in 
context and is meaningful to the child.  It is important to allow for lots 
of repetition and reinforcement. 

4.9b Grammar: 

Involves sentence building and grammatical markers including: 

•	 Pronouns eg he or she. 

• Verb tenses eg slept, sleeping, sleep (past, present, future). 

• Word order - saying words in correct order. 

•	 Plurals eg mice, cats. 

•	 Possessives eg mine, theirs. 

4.9c Phonological awareness: 

•	 Is an awareness of the sound structure, of language. 

•	 Enables the ability to manipulate the sound structure. 

•	 Is a strong predictor of reading success. 

•	 Requires the brain to process sound that does not involve print. 

The phonological awareness performance of pre-school child may be a 
better predictor of reading and spelling development than variables such as: 
intelligence scores, age, socio-economic status or vocabulary development” 

Bryant, P. E., Bradley, L., MacLean, M., & Crossland, J.(1989) 

Syllable awareness:  Simply put, syllables are the number of beats in 
words. 
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A child with good mastery of a steady beat is much more likely to 
do well at reading and writing.  In order to promote good syllable 
awareness: 

•	 Practice activities that maintain a steady beat. 

•	 Repeat rhythms using clapping/instruments/voices. 

•	 Use songs with rhythm and rhyme. 

4.9d Importance of Rhyme: 

Repetitive patterned language is ideal for tuning a young child’s ears into 
the sounds of speech 

•	 Exposure to rhyme. 

•	 Concept of rhyme. 

•	 Rhyme completion. 

•	 Rhyme judgement. 

•	 Rhyme sort. 

•	 Rhyme odd one out. 

•	 Rhyme production. 

It is important to note that hearing rhyme doesn’t 

come naturally to every child.  Lots of repetition is 

necessary. A child may require additional visual eg 
Syllablobs, which allow child to tap each coloured
 
circle when they hear a beat.
 

For a child who may have low muscle tone and experience difficulty 
clapping, tapping or pressing gently on their shoulders can enhance their 
ability to feel each beat. 

4.9e Narrative: 

Skills required for narrative include the ability to talk about the past or 
about something that is not present.  Narratives are what we use to 
understand, remember and recount experiences.  Between the ages 
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of two and five, children’s narratives progress from simple phrases 
about past events to telling more elaborate personal stories (like what 
happened at nursery or at the dentist that day) to retelling of familiar 
children’s books, and onto creating stories of their own.  For this to 
happen we need to sure a child can: 

•	 Recall an event. 

•	 Understand and use related vocabulary. 

•	 Sequence event. 

•	 Build sentences using related vocabulary. 

•	 Demonstrate appropriate social skills eg turn taking. 

4.9f Speech: 

As with language, the development of speech has a systematic and 
recognised pattern. A child can present with delayed or disordered 
speech sound difficulties in the presence or absence of additional 
language difficulties. Difficulties with speech can be either articulatory 
or phonological. 

Articulation – the skills develop as a child gradually learns to control the 
movements of the tongue, lips, jaw and soft palate and coordinate these 
movements with the production of an air stream. 

The physiological movements involved in modifying airflow, to produce 
the various speech sounds.  By the age of 4, the physical ability to control 
these movements should be almost 100% except for ‘r’ and ‘th’. 

Phonology – The way sounds are stored and organised in the mind. 

Often a child may make predictable pronunciation ‘errors’ when they 
are learning to talk like adults. These ‘errors’ are called phonological 
processing errors. 

Phonological processing errors are a common and predictable part of 
phonological development. These phonological processing errors have 
usually been resolved by the time a child is five years of age. 

Page 36 



 

   

  

 
  

 

  

 

   

   

  

  

SEN Early Years Supplement

4.9g Speech Sounds: 

Most children make some mistakes as they learn to say new words. A 
speech sound disorder occurs when mistakes continue past a certain 
age.  Every sound has a different range of ages when the child should 
make the sound correctly. Speech sound disorders include problems 
with articulation (making sounds) and phonological processes (sound 
patterns). 

An articulation disorder involves problems making sounds.  Sounds 
can be substituted, left off, added or changed. This can result in the child 
being hard to understand. 

Young children often make speech errors.  For instance, a child may 
sound like they are making a “w” sound for an “r” sound (eg “wabbit” for 
“rabbit”) or may leave sounds out of words, such as “nana” for “banana”. 
The child may have an articulation disorder if these errors continue past 
the expected age. 

HSC Public Health Agency “Healthy child, healthy future” – Speech and 
language therapy for pre-school child, gives an excellent overview of play 
and communication development on page 20. 
www.thehealthwell.info/node/58120 

A phonological process disorder involves patterns of sound errors. 
For example, substituting all sounds made in the back of the mouth 
like “k” and “g” for those in the front of the mouth like “t” and “d” (eg 
saying “tup” for “cup” or “das” for “gas”). Again the child may have 
a phonological processing disorder if these error continue past the 
expected age. The relationship between articulation and phonology 
is complex, both are important in speech production.  Some of the 
common speech sound errors in a child’s speech include: 

•	 Reduplication:  daddy – dada, water – wawa. 

•	 Fronting:  car – tar, get – det. 

•	 Stopping:  zoo – doo, Jane – dane. 

•	 Voicing:  cup – gup, pear – bear. 

•	 Final Consonant Deletion:  nice – nie, bag – ba. 
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A child with a speech sound problem may experience difficulty with:
 

•	 Their speech in either all or in certain situations. 

•	 Stringing words together in a phrase/sentence. 

•	 Grammatical details, that is, they may omit words, eg ‘he’, ‘it’, ‘a’, 
‘the’ and use only meaning words. 

•	 The use of word endings such as ‘ing’, plural ‘s’, ‘-ed’; either omitting 
or using wrong word endings. 

•	 Retrieving words – frequent pauses or fillers such as ‘erm’,‘you 
know’ and ‘thingy’. 

•	 Made up words – combine parts of word. 

•	 Conveying message and may use gesture; take you to what they 
need/show you the problem. 

•	 Using the correct word. They may use associated words to target 
word eg nail-screw. 

•	 Behaviour. 

•	 Auditory sequential memory. 

4.9h Supporting Speech: 

•	 Ensure the child experiences success with communication. 

•	 Check hearing, listening and auditory memory skills. 

•	 Model – don’t correct. 

•	 Assist effective storage memory. 

•	 Promote good phonological awareness. 

•	 Check if attending Speech and Language Therapy (SLT). 

•	 Become familiar with their pattern of speech and the substitutions 
they make. 

•	 Use a home school diary. 

Some strategies which support language acquisition include: 
Modelling and Error free learning. 

Page 38 



 

 

 

 

 

 

	 	 	 	 	 	 	 	 	 	

 

 
	 	 	 	 	 	 	 	 	

 

 

	

	 	 	 	

 

 

SEN Early Years Supplement

4.9i Modelling: 

When modelling language to a child it is important to: 

•	 Model correct pronunciation and grammar rather than correct. 

•	 Restate child’s words using the correct language. 

•	 Model using complete sentences. 

•	 Model listening and responding to each other. 

•	 Model how to ask a question and how to answer. 

4.9j Error free learning: 

Research by Ylvisaker (2006) proposed that error appeared to ‘stick’ 
more readily than correct responses for children with significant 
memory problems.  He argues that if children remember that their 
response was an error and the associated anxiety or emotion that 
comes with making a mistake, may ‘drive in’ the incorrect response 
increasing the likelihood of the child making the same mistake in the 
future. 

Practice makes permanent…with either good or bad practice. 

The Rule of Thumb is a good example of error free learning.  In that the 
child receives a model, four repetitions of a word before being asked an 
associated question. 

•	 Instructions should be clear and concrete. 

•	 Tasks should be performed collaboratively with the child before 
being undertaken independently by the child. 

•	 Support should be gradually withdrawn as child demonstrates 
increased confidence with the task. 

4.9k For further suggestions of Good Practice please see: 

BELB, EARLY YEARS LEARNER SUPPORT HANDBOOK page 40 
‘Speech, Language & Communication’. 
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5. BehavIour 

5.1 Behaviour - Why is it important? 

Secure relationships are important in an early years setting between 
the child, parent, carers and practitioners. These relationships provide a 
foundation for every child to develop trust in adults which enables them 
to have emotional security, develop good resilience and the ability to 
regulate their emotions. An insecure child who may have experienced 
difficulties in relationships can feel anxious and untrusting, have little 
ability to control their emotions and see the world as hostile. They 
often have low self esteem and may have little capacity for empathy. 

Many problem behaviours are due to developmentally immature 
social skills or the child’s lack of experience of appropriate pro-social 
behaviours. Young children can be very ego-centric, and lack the ability 
to control and regulate their emotions. They may not be aware that 
there are consequences to their behaviour. Good social skills need to 
be taught, modelled and practiced frequently. 

Behaviour is often related to the level of a particular child’s development 
rather than the chronological age ie behaviours displayed in the setting 
tend to be similar to those in typically developing child of a younger 
age.  It often takes these children longer to learn the structure, rules and 
routines in the setting. 

A child needs to feel secure and have a sense of belonging and 
acceptance. They also need appropriate boundaries and structures in 
place that meet their needs.  If behaviour problems persist they will 
affect not only the learning opportunities of the child but also that of the 
whole setting. 

A positive approach which is focused on social and emotional wellbeing 
with logical consequences will help the child to develop self management 
of their behaviour. 
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5.2	 Possible indicators of behaviour difficulties in early years: 

It is impossible to list all the behavioural and emotional difficulties that 
may be observed in an early years setting but many fall under four 
common areas of concern: 

a.	 Attention and listening difficulties 

b.	 Difficulties with following an adult’s request – non-compliance 

c.	 Aggressive behaviour 

d.	 Low self-esteem 

a.	 Attention and listening difficulties 

Commonly observed behaviours: 

•	 Not looking at the speaker. 

•	 Distracting others. 

•	 Showing disinterest. 

•	 Making noises. 

•	 Interrupting. 

•	 Not following instructions. 

Possible Causes: 

•	 Global delay. 

•	 Language difficulties. 

•	 Hearing deficit. 

•	 Limited experience of listening and giving attention. 

•	 Attachment disorders. 

•	 Task not matched to ability. 

Strategies for management: 

•	 Teach and model ‘good listening rules’ daily. That is:  good 
listening, good sitting, good looking, and good thinking. 

•	 Use visual cues to support ‘good listening’. 
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•	 Back up auditory commands with gestures and directionality. 

•	 Pace and pitch language at child’s level of understanding. 

•	 Gain attention using ‘back on task’ jingles or hands on head, 
etc. 

•	 Stop activities when giving instructions. 

•	 Use child’s name to gain attention. 

•	 Keep instructions short, clear and in order. 

•	 Repeat key words. 

•	 Positive feedback (notice behaviour, describe it, tell the child 
why it is good and encourage them to repeat it). 

•	 Tactical ignoring:  ignoring inappropriate behaviour providing 
it is not causing harm to themselves or others. 

•	 Proximal praise (praise a child who is behaving well and 
other children will hopefully improve their behaviour in 
order to receive praise too). 

b.	 Difficulties following an adult’s request 

Commonly observed behaviours: 

•	 Being off task. 

•	 Saying ‘no’. 

•	 Ignoring instructions. 

•	 Not doing as requested. 

•	 Wanting their own way. 

•	 Defiance. 

Possible Causes: 

•	 Limited experience at home of following requests. 

•	 Limited experience in setting of following requests. 

•	 Thinking that they have choice or that requests do not apply 
to them. 
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•	 Tasks not matched to ability. 

•	 Attachment disorders. 

•	 Fear of failure. 

•	 Child does not understand the rules and routines or the 
request. 

Strategies for management: 

•	 Use explicit short instructions. 

•	 Positive expectations. 

•	 Proximal praise. 

•	 Positive correction eg ‘walk slowly’ rather than ‘don’t run’. 

•	 Positive feedback. 

•	 Limited choice:  two or three choices can be useful to 
encourage perseverance. 

•	 First/Then board eg first ‘finish jigsaw’ then ‘outside’ with 
visual cues of jigsaw and out area shown on board. 

•	 Use of non-verbal cues:  eg nod, smile. 

•	 Task board: sequenced reminders of tasks. 

•	 Visual reminders for expected behaviours eg turn taking. 

•	 Use of timers – this encourages the child to be able to 
develop skills in managing their own time, thus promoting 
independence. 

•	 Model the required behaviour – use puppets/drama/role play 
so that the child does not feel targeted.  Circle time/greeting 
time is good for this. 

c.	 Aggressive behaviour 

Commonly observed behaviours: 

•	 Verbal aggression. 

•	 Physical aggression to peers. 

•	 Physical aggression to adults. 
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•	 Bad language. 

•	 Throwing objects. 

•	 Tantrums. 

Possible Causes: 

•	 Poor social skills eg turn taking, sharing. 

•	 Language difficulties. 

•	 Attachment disorders. 

•	 Frustration. 

•	 Development delay. 

•	 Poor role models. 

Strategies for management: 

•	 Emphasis on setting being a ‘safe’ place. 

•	 Calm stance, quiet voice. 

•	 Avoid excessive eye contact and using too much language. 

•	 Positive correction eg ‘hands down, feet down’. 

•	 Reflect feelings eg ‘I can see that you are upset’ to both 
aggressor and victim. 

•	 Explain rules eg ‘we have kind hands’, ‘we speak nicely’. 

•	 Teach scripts eg ‘please can I have that’. 

•	 Don’t pace and chase – try to stay still. 

•	 Model good manners and sharing. 

•	 Teach turn taking very explicitly. 

•	 Use role play, stories and puppets to support the 
development and reinforcement of appropriate social skills. 

•	 Redirect to quiet areas for ‘thinking time’. 

•	 Use a conflict resolution approach ie compromise. 

•	 Use neutral phrases eg ‘hitting must stop, hitting is not ok’. 
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•	 Praise good pro-social behaviours. 

•	 Offer praise as soon as possible after the event to show that 
you have moved on. 

•	 Remove to a safe place if a child is in danger of getting hurt. 

•	 Teach empathy – understand feelings. 

•	 Involve the child in the care/support/comfort of the child 
who is hurt. 

d.	 Low self-esteem 

Commonly observed behaviours: 

•	 Reluctant to apply themselves to a task. 

•	 Poor group entry skills. 

•	 Acting out in setting. 

•	 Avoiding others, isolating self in group. 

•	 Reluctant to display work. 

•	 Taking a deliberately long time to answer. 

•	 Appearing defensive or argumentative. 

•	 Appearing anxious when working. 

•	 Avoiding eye contact. 

Low self esteem can be a cause of some behaviour problems. A child 
needs to believe that they are valued by those around them.  Parents 
and practitioners all play a big part in helping a child feel good about his/ 
herself. 

Strategies to help a child acquire good self esteem: 

•	 Help them to identify and recognise their strengths. 

•	 Genuine praise. 

•	 Positive interaction. 

•	 Build on these strengths step by step. 
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•	 Help them to cultivate interests. 

•	 Be respectful and empathetic to the child. 

•	 Use non-verbal techniques appropriately to support your 
communication. 

•	 Give the child appropriate responsibility in the setting. 

•	 If the child misbehaves, highlight the behaviour, not them, 
for example,‘I didn’t like it when you hit John’, rather than, 
‘You’re a bad boy for hitting John’. 

5.3 Good practice: 

Practitioner’s presentation: 

•	 Be in active control of your room.  Be aware of your position in 
the setting, keep on your feet as much as possible and be where 
you can watch things going on. 

•	 Effective planning, record keeping and time management is 
essential. 

•	 Have consistent and clear protocols and procedures established 
and used by all members of staff. 

•	 Make sure the children have a clear understanding of rules, which 
should be backed up with visual reminders.  Don’t have too many 
rules. 

•	 Pick up on positives and establish yourself as the focal point of 
interest and authority. 

•	 Use praise effectively. 

•	 Use clear and specific instructions. 

•	 Consequences should be uncomfortable but not build resentment 
between the child and the practitioner. Once a consequence has 
been followed through, forget about it and work on re-building a 
positive relationship with the child. 

•	 Deal with low level behaviours quickly before they escalate. 
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•	 Use of a visual timetable. 

•	 Encourage sharing and turn taking. 

•	 Use short activities. 

•	 Encourage sensory activities. 

•	 Keep expectations high. 

•	 Have a firm, consistent approach throughout the setting. 

•	 Use positive reinforcement. 

•	 Encourage play and development of social and independence skills. 

•	 Provide age appropriate experiences. 

Environmental considerations: 

•	 Have an uncluttered space. 

•	 Use well placed furniture. 

•	 Organised materials. 

•	 Have simple and clear displays. 

•	 Make drinking water accessible to the children. 

•	 Have a quiet area for the child to use. 

•	 Use space for identifying designated area. 

•	 Colour code materials. 

•	 Ensure a good acoustic environment. 

•	 Make sure that the practitioner’s voice is easily heard. 

•	 Make sure there is good light. 

•	 Ensure the temperature is comfortable. 

•	 Adequate space for floor play. 

•	 Indoor and outdoor space. 

•	 Safe, secure, clean environment. 

•	 Positive ethos with friendly caring relationships. 
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• Ensure the environment is stimulating but not over stimulating. 
For example, if you wish the children to attend and listen to a 
story be aware of potential distractions in the room eg display, 
mobile that catches the light etc which may detract from the focus 
of the activity. 

Active learning: 

•	 Encourage the child to identify and recognise their strengths, build 
on these strengths step by step. 

•	 Teach them strategies to deal with all emotions eg self talk ‘I know 
I can do this’, visualising something positive. These may need to 
be taught or modelled repeatedly.  Children need to learn to label 
their emotions so they have a means to express how they feel. 

•	 Make the child aware of good listening skills and promote active 
listening. 

•	 Encourage the child to explain what they have heard. The child 
will know that his listening will be checked, but the adult can also 
monitor the level of language that is understood and modify it 
accordingly. 

•	 Encourage the child to communicate their needs appropriately. 

•	 Signal confidence to the child in their ability to succeed by using 
language of success ‘I know you can’. 

•	 If a child is using negative ‘can’t do’ language about their efforts, 
reframe the situation for them – ‘Yes you did get a bit mixed up, 
lets see what caused this’ or ‘maybe I haven’t explained this well 
‘enough’. 

SEE BELB EARLY YEARS LEARNER SUPPORT HANDBOOK page 126 
‘Social, Emotional and Behavioural Wellbeing.’ 
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6. summary 

The following points of good practice are suggested: 

•	 The ethos of the setting reflects an inclusive child centred 
approach based on positive relationships at all levels. 

•	 The staff ’s expectations of the child are realistically high and based 
on recognition of their strengths, as well as their needs. 

•	 The setting identifies, as soon as possible, the special educational 
needs of the individual child and includes the child’s parents in this 
process. 

•	 The setting provides immediate and appropriate support 
for the child identified as having SEN. 

•	 The child shows enjoyment in their learning and achievements. 

•	 The setting develops regular contact and establishes good 
relationships with parents. 

•	 The roles and responsibilities of staff are clearly defined, agreed 
and monitored in house. 

• The staff in the setting works closely with other agencies. 

• There are regular reviews to ensure that the child is benefiting 
from the programme of support. 

•	 The setting continues to monitor the child’s progress in line 
with their ability and stage of development through use of good 
planning and record keeping. 

•	 That staff are regularly provided with effective, ongoing training 
linked to areas identified by the setting. 
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7. useful PuBlIcatIons and weBsItes 

AFASIC 

http://www.afasic.org.uk 

BT Better World Campaign 

www.btbetterworld.com 

ICAN - The children’s communication charity 

http://www.ican.org.uk 

Special Education Support Service 

http://www.sess.ie 

Communication 4 All Resources to Support Inclusion 

www.communication4all.co.uk 

Do 2 Learn a resource for individuals with special needs 

www.do2learn.com 

Sparklebox primary teaching resources 

www.sparklebox.co.uk 

Enchanted learning - curriculum material online 

www.enchantedlearning.com 

The Gray Centre for Social Learning and Understanding 

www.thegreycentre.org 
(good for social stories and social understanding) 

Where these barriers persist, despite the implementation of the listed 
strategies and accessing accompanying publications and websites, 
practitioners are directed to access further advice and support from 
their appropriate provider.  (Eg Educational Psychology, ELB Support 
Services, Early Years etc.) 
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10. useful contacts
 

Autistic Spectrum BELB – Oakwood ASD Advisory Service: 
Disorder Services Tel No:  028 9077 8602 

City of Belfast School of Music Building 
29A Fortwilliam Road 
Belfast BT15 4AR 

NEELB – Autism Support Service: 
Tel No:  028 2565 3333 
Antrim Board Centre 
17 Lough Road 
Antrim BT41 4DH 

SEELB – Autism Spectrum Difficulties Support Services: 
Tel No:  028 4461 2456 
Grahamsbridge Road 
Dundonald 
Belfast BT16 2HS 

SELB – Autism Advisory Intervention Service: 
Tel No:  028 3831 4471 
Silverwood Centre 
Lough Road 
Lurgan BT66 6LX 

WELB – Autistic Spectrum Advisory Support: 
Tel No:  028 82246203 
1 Hospital Road 
Omagh 
Co Tyrone  BT79 0AW 

Dispute Avoidance Initial contact for ALL boards: 
Resolution Service 
(DARS) 

Dispute Avoidance and Resolution Service Manager 
SELB 
3 Charlemont Place 
The Mall 
Armagh 
BT61 9AX 

Tel No:  028 3751 2383 
Email: oliver.sherry@selb.org 
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ELB Websites BELB – www.belb.co.uk 
BELB 
40 Academy Street 
Belfast 
BT1 2NN 

Headquarters: 028 90564000 

NEELB – www.neelb.org.uk 
NEELB 
County Hall 
182 Galgorm Road 
Ballymena 
BT42 1HN 

Headquarters, 
County Hall:  028 2565 333 

SEELB – www.seelb.org.uk 
SEELB 
Grahamsbridge Road 
Dundonald 
Belfast 
BT16 2HS 

Headquarters: 028 9056 6266 

SELB – www.selb.org 
SELB 
3 Charlemont Place 
The Mall 
Armagh 
BT61 9AX 

Headquarters: 028 3751 2200 

WELB – www.welbni.org 
WELB 
1 Hospital Road 
Omagh 
Co Tyrone 
BT79 0AW 

Headquarters: 028 8241 1411 

Inclusion Diversity Initial contact for ALL boards: 

Inclusion Diversity Service 
Antrim Board Centre 
17 Lough Road 
Antrim 
BT41 4DH 

Tel No:  028 9448 2210 
Fax No:  028 9448 2325 
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Looked After BELB/SEELB: 
Children SEWO:  028 90 247654 

NEELB: 
LAC Support Manager:  028 9086 2568 

SELB/WELB: 
SELB HQ:  028 37512397 

Special Education BELB:  028 90564273 

NEELB:  028 9032 2894 

SEELB:  028 90566200 

SELB:  028 3751 2567 

WELB:  028 8241 1456 

Sensory Support: 
Hearing 

BELB:  028 9069 0351 

NEELB:  028 2566 2446 

SEELB:  028 9049 1583 

SELB:  028 3751 2450 

WELB:  028 8224 6203 

Sensory Support: BELB:  028 9069 0350 
Vision 

NEELB:  028 9086 3541 

SEELB:  028 9049 1583 

SELB:  028 3751 2380 

WELB:  028 8224 6203/7186 4780 

Jordanstown School Outreach Service for the Visually Impaired 
(OSVI):  028 9086 3541 

Support Teacher for the Visually Impaired 
Regional Vision Resource Base 
Fortwilliam Centre 
Fortwilliam Park 
Belfast 
BT15 4AR 

Tel No:  07792 365 930 
Email: stephen.porter@belb.co.uk 
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